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EDUCATIONAL QUALITY BILL OF RIGHTS
Preamble and Cover Note

Everychld [in | has aright to ahigh-qudity education tha will propely prepae
him or her © graduate from high schod well-qualified for productive ard meanngful work at a
living income, higher education, and iaet partcipation n fanily, community, and cive life.
This mug beequdly awailabe to dl children, nat just o the nog advantaged in the stae.

To seawreevery chld's right to a high-quality educaion, dl studens and educatas nugs
bealde to count on: (@) an educaional systemtha provides stools acequae resaurces,
structures,ard proces®s;(b) sclods tha trarsform adequate, ecuitabe, ard timely reurces
into high-quéty educdion for every chd; (c) democratic accountdlty mechanisms; and (d)
an educated andgaged localitizenry who press for qualt work in partneship with the
sclods, ard hold theoverdl systemacountable.

Studerts, paerts and menmbe's d thecommunity at large ae eritled to know wha they
can expectrte | | system @iublic educabn to providefor every child &nd to make
sue tha "no dhild isleft behind") in accad with these Lindamental prindples. Thesealstract
rightsmug beunderstood as gving to every sudert in ary public elanernary or secondary
schod [in | aright to the eements d a quality educaion neededto enable him/her to
acheve. Theseelamerts form thebasisfor anEducational Qudity Bill of Rights EQBR).

The ebments d the EQBR aredesigned to repond to abasic sefes of parernt-oriented
guestons (pintedonthenext page). Thesequesions ae rdevant aaoss a wde span of contexts
— frominstancesvhen parents ietact wit (or even juswonder about) achool concering the
effectiveness d ther own child's program to dealing more broady, in concett with others with
guality of theschod’s program for all studerts; all theway to charging the sateacountability
systan. (As the focusof atertion shifts from sewring a good educaion for your own child to
dealing with the systamic isstes,theterms d these questions can be shftedfrom "my child" to
"all our children’’ and from"my" to "our" — a important shift for asclod and community
perspectre. At the same time however, the focus on the iddalichild must remain front and
certer, as isinherent in arightsbasedstrategy, 0 that the acountability systam is judged by its
camciy to answver each of thekey questions afirmatively for eachchild ard parent —here's what
you personajl can and have agint to expec)
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Key Question

* “Wha should my child be learning?”
(Thisis the framing queston for all
the others)

* “I s tha what the school is teaching my
child?”

* “Is thesclod teachng it well?”

» “Wha alout my child’s paticular needs in
learning it?”

* “Is my child leaning it?’

* “How are inportant deisions made about
my child?”

* “Wha’s my role in making all this happen
(and in gdting aneffective reponse when it

Topic Areas far EQBR Elements

I. Stardards schod-lewel leaning gods
for authentic ahievement

[I. Curriculum, across all stuak grouping

lll. Efecive ingructional methods, wel-
gualifiedteachers and strong professonal
developmert.

IV. Individual attenton and speciateeds

V. Assessment, and its use for
improvemert ard eccauntahli ty

VI. High-stakes deisions

VIl. Democratic governancend
involvement rights, dwol as leaming

is not)?” community

The sdool’s ablity to addres e&@h of these questions —with dear, afirmative, specific answers
— iscenra to making sue tha sdhools, and schod reforms, acudly work to ensuretha every
child reeives ahigh-qudity educaion. Thus the EQBR is aganizedas asetof arswersto
these basiquestions. As sti¢it provides a cleastatement to families of what they can and
should expectto ke albe to count on, in theway of a quality educaion, when they serd their
child to aschod (and how the schod will regpondif theredity falls stort).

In addition, by articuating the &ments of quality that school must provide, the EQBR
is atod for helping sctods, didricts and stadesddiver a the promise of high-qudity
education:

* As theframework for developing, implementing, ard monitoring schod level policy
and practe.

* As the school-levedualities around which bstatelevel polcy and practie should be
designed — so th#he stée can ens@r both thatshools deler on the sttewide
obligation to provide a fgh-qualiy education andhiat schools ha the capaty to do so.

* As the template for the schooltd data hat should be paof the stateide
accountabity system.
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What follows aetwo forms of the EQBRThefirstis aone-page versin, with a very
brief single gntence idetification of a key element of quality eduaatiin responseoteach of
the key questins about the $ool (covemg standard&arning goss, currculum, instruction,
etc). The seondis amuch fuller vesiontha atenptsto supply the content for eachof those
key elements.

Obvioudy, thesubject of wha's good education, and what ae its markers isone that is
open-ended and proghe resistant to asingle fixed answer Thus, while we have selied school
elements that we belve — based on rearch, expeence, and logi — are cemal, and in many
cases areequirements of law, we neverthst urge you tdiink about thé area dtically,
discuss itwith others poth within your ommunity and aapss sitely and revie and expand the
criteria, beyond the minimumequirements of law, in ways thaost nake sense to you.

At thesane time, theexpectation for our collaboraive work with gtes istha revisions at
the sitelevel ae not made in a vacuum but cerfnom careful deliberain, including shang,
discusson, and aralysiswith athe sitesard with us for severd reasms Frst, newideas
generated by ore ste may berelevart to others  Secand, the qudity of eachsite’s work will
bendit from thereactions, paspecive, and aralysis of others Third, alongside tre value daced
on sites’ability to define theilown vision, theres also a vlwe in finding as much comom
ground across ftes aspossble — tofacilitate wllaboration, to mntribute o acammon core ha
can help move forward a statewidenationwide quedior educationahdequacy, to helmove
toward a comran core for purposes of caboration, ad to support ovaill effectivenes of our
work (including aneffective structure for use d limited technical assstance resaurces) On this
last point our ongoing development of useful materials supppthe elenents of the EQR
argues for & leasta canmon structure for key topics, built around thecore questions, whatever
differencesenerge intheway differen locales aswer those questions.

Note

In the long vesion, each seéion first gates one of the geral rghts contaned in the ongage
version ard then provides amore deailed staemert of tha element. These cktals are
introduced by thephrase “In aur hodl, thisright indudes hefollowing elanerts”. That
method of introducing the spéics may be best used where the EQBR is adopted byoalsc
When gperating at adigtrict, stae, or national level, the“In our school,” portion of thephrase
could be deletd, therebyntroducing he more specific language witfitiis right ncludes the
following elements:”.
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Educational Quality Bill of Rights — Single-Page Version

A. Evey Child Has the Rightto:

1.

B.

A sdhool that has aschoolwide commitment to a clear, specific se of challenging learning goals
for all students, consstentwith state and district academc gandads for all children, and desined
to prepae dl children to use heir minds well so asto be abé to paricipat in actvities
characteristic of authentic adult achievement.

An erriched and acceleated curriculum thatis aigned with the schal’s learninggoals.

Effective ingructiond mehodsthat enable all children to achieve the learning goas, provided by
ingructiond staff who ae highly qualfied to enable all their students to achieve thos gods, and
who in turn regularly participate in ongoing, intensive professonal development that improve their
capacity to do ®.

The individud attention needed to fully achieve thelearning gods, including fective methodsfor
addressing the child’s particular learning needs and timely andeffective intervention whenever the
child is experiencing difficulty in masering any of the learninggoals.

Regular, ongoing, accuate assesgent of the exent of the child’s mastery of the learninggoals,
that: uses multiple methodsfor alowing sudents to fully demonsrate what they know and can do;
is an integral pat of the classroomingruction; is shared with the student, his’/her parents, and
appropriate school staff; and is used to improve theingtruction and echievement of the child.

Valid, reliable, and fair deckions concening progran placanent promotion, graduaton and oher
actionsthat may afect the child’s access to pog-school options including vdid use of assessment
information congstent with #5 and full and adequae oppotunity to learning any <kills and
knowledge beng assessed, congstent with #s1-4.

The resources and matrials needed to fully avdl himself/herself of #s1-6, provided in asafe and
healthy schml learningenvironment conducive o aclievement of the learninggoals.

Ever family — each child and his/her parents (or personsacting & parent) — has arightto:

Full participation as partners in school decision-making which affects the provision of high-quality
education to the child unde #A, including bot schoolwide planning and individud decision-
making.

The information, training, and assistance needed for full and informed paticipation unde #B1, and
for understanding relevant laws and policies, ths hill of rights and how it is implemented in their
school, processes for participation, the school's programs and practices, school outcome daa, and
their own child’s achievement.

Effective meas of redress whenever any of therightsin A or B are notbeing fully implemented.
Provision of all rightsunder A and Bfreefrom all disaimination on the bass of raceor naional

origin, income, disability , limited English proficiency, gender, reigion, sexual orientation, family
status, o prior achievement.
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EDUCATIONAL QUALITY BILL OF RIGHTS - Long Version

L. School Learning Goals and Standards

(Regpondsto key queston: “W hatshould my child be baning?”)

Every child haghe right b a school that haa schoolwide commitmert & clear, spedéic setof
challenging learning goals for all students considert with stae and district academic
standardsfor all children, and designed to prepare dl childrento use hear minds well soasto
beable to participate in activities characteristic of authentic adult achievenen.

In our school, this right includes he following elements:

A. The <hool has avision ofwhat all students should learn, that has been st outin a
staement of learning goals or standards that are applicable to all students in the school.

B. Content — the scbol’s learninggoals:

1. Foaus on authentic achievement -- The skills and knowledge are defined in ways
that involve gudents’ ability to (a) constuct knowledge;(b) throudch disciplined
inquiry, usng the knowledge base and established tools of inquiry of the various
acacmic disciplines;(c) in addressng realworld matters.

2. Are chdlenging and rigorous— They @ll for ahigh level of those skills and
knowledge,approprate to chidren’s age.

3. Have enough beadth and depth — They ncludethe full range of skills and
knowledgethe school community believesis central to beng an educated and
capable human beng.

4, Emphasize, within and across each subject area, both subject knowledge and the
skillsneededa apdy and expad onthatknowledge.

5. Incorporate the state’s content and achievement standards — In terms of both the
content and therigor of the school' s learning gods, any sudent who is proficient
in terms of the school s learning gods or standards can thereby alo counton
being proficient on the stite sandards.

6. Are specific enough — Theyd) have adistinct meaning, (b) are specific enough
to beassesad, and (c) ar specfic erpugh to sushin a cokerent progam focus.

7. Are flexible enough — They are flexible enough to alow and encotage &)
innovaive teaching and (b) further development of the school's mission through
debate, discussion, and experimentation within the framework.

8. Are expressed in cear languagge — They @e undestandable by paents and the
public in general.

9. Are nondiscaiminabry -- They are notdefined bo narowly in ways hat

-5-
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inadvertently disciiminate (for example on the basis of disabiity) against
altemate ways ofdevebping and utlizing the urdedying skills and knowledge.

C. Adoption, dissemnation, and use

1.

Overarching aiterion: The £hool s learning gods for all students are undestood
and enbraced bythe entre £hod community, including the full range of:(a)
teactersand other schol staff, (b) students, and (c) parerts.

Development

a. The school’s learning goals have been developed with the full
involvement of:

i. The teachers — fully involved in terms of:

()] the range of teachers involved;

)] their formal role in decision-making (sufficient numbers,
critical mass and kalance,represenativenessadual
influence, etc.);

(r their role & each gage ofthe procss(eg., initial
conceptializaion and panning, first drafts, final
revisions);

(v) communication anong hemselves (e.g., between active
representatives and oher teachers); and

(V) information and training (e.g., aboutthe process and
about the stae standards and standards from academic
discipline groups);

ii. The parents —fully involved in tems of:

()] the range of parents involved,

)] their formal role in decision-making (sufficient numbers,
critical mass and kalance,representativenessadual
influence, etc);

(1) their role ateachstage of the process;

(v) communication anong hemselves (e.g., between active
representativesand other parents);

(V) information and training (e.g., aboutthe process and
about the stae standards and standards from academic
discipline groupsy; effective stepsto include inform, and
assst parentswith limited literacy, limited English
proficiency, or disabilities; and oveall accessibility of
the process (e.gin terms if meding times places, etc.)

iii. The students —the full range of students, in developmentally
appropriate ways (for example in dialogues with gaff and
parents eout the purpose of school, what they think they need to
learn to become successful adults, how learning gods need to be
described in order for stucents to understam them, etc.).

b. The pocess involved sufficient research and ddiberation, including:

i Informed review of challenging stardards from elsewhere --

-6-
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including academic disdpline groupsselected oherlocalties
and states,and other odies andexperts.

ii. Conaultation with relevant others within and beyond he
community -- e.g., adults with notable achievements in their
fields involving some academic skills (this criterion is rdated to
the focus on authentic achievement).

iii. Thoughtful, extended discusson of overall goals —e.g., what all
students should emerge from school knowing and being able to
do, for broad notion of meaiingful adult lives in ademocracy.

Dissemination — The methods for sharing the learning goals with (i)
administrators, (ii) teachers, (iii) students, (iv) parents, (V) the wider community
— areeffedive interms of:

a. Reachng all membersof eachof these graips;
b. Affirmative information and assistance for each in undestanding:

i The signific ance of the school learning goals and the stae
standards;

ii. Their specific content;

iii. How they should beused and how they should notbe used;

C. Effective atertion to overconing barriersin understanding — for those
who have limited literacy, limited English proficiency, or a disability;

d. Ongoing dissemination — e.g., to new stdf, parents, and students, & well
as annually for parents and students in terms of the learning goals
/standads gplicablk to their curentgrade;

Undestanding, commitment, and ue — Sdool-community-wide undeastanding
and embracing ofthe school s learning gods, and the state standads, is evident
acrossthe rmange ofschool component and acivities— for exanple:

a. Students, parents, and eaders can aticulate oridenify them, and hey
know whether the quality and content of student work is in accord with
them;

b. Shared understanding of the learning goals/standards, and responsibility

for hdping dl students reach them, is evident in the core of school
activities — eg., in (i) curriculum; (ii) teaching methods (iii) student
assighments, and the way student work is assessed and discussed; (iv)
development of programs for students with paticular learning needs
(including the IEPs of students with disabilities and the programs for
addressng needs o L EP students); (v) in-service stdf development;

C. The community vision of the sdool’s learning goals/stamards is self-
sustaining - if oneor more people heavily involved in the creation and
implementation of the leaning goak/standads leavesor is unavalable,
the vision of standards sill exists.
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I1. Curriculum

[Regpondsto the keyqueston: “Isthat(i.e., the hingsin the £hod leaning goak) what
the schoolis teaching?]

Every child haghe right b an enriched and actaated curiculum that s aligned with e
sclhod’s learning gaals.

In our school, this right includes he following elements:

A. The airriculum is well-aligned with the schools’ learning goas (and date standards) for
whatall children shoud lean — nd through mechancal, one-b-one coregpondence
between eah gal/standad andapaticular curiculum unit, butthrough rich
opportunities tolearn the full set of goals/standards in depth.

B. The curriculum is focused on authentic achievement -- it is designed to engage students
in learning tasks that cal for creation of knowledge through disciplined inquiry to
addressrealworld matters.

C. In relation to A. and B., the curriculum:
1. Is of sufficient breadth, depth, and rigor;
2. Is enriched and desighed to accelerate learning for those students who may be

further from acheving the sharedearninggoals;

3. Is well-sequenced -- in ways that do notassume that “basic” skills precede
authentic learning;

4, Isdevebpmentally approprate;
5. Is culturally relevant and engaging to the sudents;
6. Qualifies al students for the full range of postsecandary opportunities;
D. Any curriculum spedalization is consistert with the criteria @ove (A.-C.).
1. Any a@ademic grouping, including snaller learning communities within the

school, iscondstent with A.-C. above— Theee are no tracks, programs, or
curricula which arenot fully aligned with and equally effective in meeting these
criteria ard ermabling students o meetall the learninggoals.

2. Any vocatonal or careerrelated curicula:
a. M eet the criteria in A.-C.;
b. Integrate vocational and academic learning (and, more broadly,

experiential ard theoretical learting);

C. Provide strang understaring and experience in al aspeds o anindustry
(including planning, maregement, finance, principles of technology,

-8-
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labor issues, community issues, health/safety/environmental issues, and
techical skills) — ot simply occupationally-spedific trainng for a
particular job.

Curricula specifically designed for particular populations —including students
with disabilities and gudents with limited Englsh proficiency — ae congstent
with A-C and are effectively designed to overcome the barriers these students
experience b achieving the sharedyoals.

Thereis equd and dfective access for all studentsto dl curriculum
specializations including any advanced dasses (in terms of student selection,
prerequisitesand sguencing requirements, and efective acess for specal
populations).

a. Admissioncriteria for any programs arelimited to thosetha are
demondrated to benecessary for successful participation and that cannot
be met while the student is participating in the program or with the
provision of the individual assstance describedin IV.A. (SeealsoVI.
on making decisions aout student placement.)

i. For any criteria that aredemonstratedto be necessary in Hose
terms, including pre-requisites, the school:

Q)] Ensures that thee is eqial and non-discriminatory
access to the means of meeting those criteria; and

an Seeksto provide al students with the meansto meet
thosecriteria.

ii.. The methods used to assesswhether students meet those criteria
are valid and reliable for that purpose, consistent with V.

b. When a pogramis not large enogh to acconmodate dl intereged
students (who are qualified in temrms of any necessary admission criteria
as defined in a.), the school:

i. Sekcts from among ho<e students who meet the minimum
qualific ations on a random basis or other basis designed to
maximize equalchancedor paticipaton among al such
students and the diversity of the students participating;

ii. Makes every effort to expand the program as quickly as possble
to meetthe needs andinteress of al suchstudents.

C. The <hool regularly examines al of its programs to identify andremove
barriers resulting in unequd rates of participation orunequd rates of
sucess in those programs for students by raceor natonal origin, income,
disability, limited Englsh proficiency, gender, family status, or prior
achievement.

i. Thes reviews are conduded with the full participation of
represetatives of nembersof the erumeraed populations.

-9-
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(Responds tothe key question: “I s the school teaching it well ?”)

Every child has the right to efiecive ingructional methods that enable all children to achieve
thelearning gaals, provided by ingructional gaff who are highly qualified to enable all ther
studentsto achieve those goals, and whoin turn regularly participatein ongoing, intersive
professionaddevelopment thamprove theircapacity b do so.

In our school, this right includes e following elements:

A. Instructional methods are effedive interms of:

1. Authenticity — engaging gudentsin congruction of knowledgethrough
disciplined inquiry to addressrealworld matters;

2. Differentiation — b address the range of learning modes, interests, background
skills and piior knowledge in enabling dl students to reach the shared learning
goals/standards;

3. Related dimensionsof effectiveness, including:

a. Building on prior knowledge;
b. Establishing the right level of challenge;
C. Making appropriate and effective use of practice and homework;
d. Teaching fudents strategies for generating and investigating questions
and hypotheses;
e. Teaching gudents strategies for organizing, summarizing, and integrating
new information;
f. Cooperative leaming strategiesfor enabing studentsto lean from each
other;
g. Clasgoom structure and management.
4, Students’ achievement in relationto the leaning goals ard stardards (seeV).
B. Instructional materials ard resoucesfor all students ae adequate and appropriate to

achieving the shared learning goas, including:

1. Texts and other instructional maerials and supplies appropriate to the curriculum;

2. Equipment (e.g., for science and mathematics, and for effective classroom
practces),including assstive tecmology devices;

-10-
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3. Design and condition of classbpoms andother nstructional spacs;
4, Computer, internet, and library access and adequacy.
C. Instructional staff are well qualified to provide effective instruction to enable the full

range of students to achieve the shared learning goas, as demondrated by bot:

1. Credentials —e.g.,

a. State certification;

b. Completion of NCATE-accredited programs;

C. M ajors and concertrations;

d. Performance an assessents;

e. Meeting professiond standards (NBPTS, etc.); and

2. Actual knowledge ard skills:

a. Subgantive knowledgeand kills — In-depth undestanding ofthefield or
discipline which they are teaching (including its content area; its methods
of investigation, anaysis, and discourse; its relationship to other fields
and disciplines; and its practical implications for the lives o their students
and their communities);

b. Knowledge and skills regarding theinstructional program --

Undestanding and paticipating in the development and implementation
of:

i High stardards ard school learning goals far what all children are
expected to know and beable to do;

ii. Curriculum and teaching methods which best enable students to
meet those learning goas, including ways to:

) Engage sudentsin disciplined nquiry to corstruct
knowledge that has value beyond school (authentic
pedagogy);

(I Combine experiential, hands-on learning with theory,
including, at the high-school level, active exploration of
all apecs of a bowad aeaof human endeavo(such as
art, hedth care, a transportation);

iii. Effective intervention and individual assstance when students are
having difficulty mastering particular learninggoals;

iv. High-gqudity assessments of student mastery of those learning

goals, including various means of teacher-generated, classroom-
basedassesment, suchas sudent projects student performances,

-11-
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portfolios, as well as examinationsand paers (see also V.A-C on
student assassnent);

Effective use of such assessments to improve teaching and
learning (seeV.E);

Effective ways of working with families to improve the
educational program of their children, including families with
backgrounds which may be different from the teacters’

Knowledge and skills regarding diversity — Ability to work with students
with diverse bakgrounds anddiverse €arningneeds in order o assst
them in achieving & high levels, including:

Ways to treatthat diversty as an assdioth for the sudent’s
leaning and Pbr the £hod asawhole;

Overcoming the barriers which various disabilities poseto
mastey of the same, challenging skills and knowledge which all
children are expected to master, including in the development and
implementation of individualized education programs (IEPs)
designed to overcome those barriers for each student with
disalilities;

Overcoming the language barmers facal by students with limited
English pioficiency n magering and denonstrating the ame,
chalenging «Kills and knowledge expected for all children;

M ethodsfor providing acelerated and enriched curriculum and
instruction to enable students aurrently achieving at low levels to
reach the same standards expected for al children;

Capacity for growth and improvement — Their capacity as professonals to
continueto learn aboutnew developments in their field or discipline and
reseach findings abat effective classbpom practices awnl to apply those
developments and findings to their classroom.

Staff devebpmentand assstance — The stdf development adivities ae well designed to
help teachers strengthen the capacities in C.2 above and more effectively enable all their
students o achieve the shared learring goals, n terms do:

1. M ethods andqualities —

a.

Active, authentic learning methodsare used for staff development
activities -- e.g.

Staff development asprogram and curriculum development;
Discourse aboutstudent work;

Staff defining their own gaff development needs — through
asesament of their practice (in terms of effective, auhentic
pedaga@y), idenificaton of areasneeded dér devebpmentbasd
on the assessment, and paticipation in identifying resources and

-12-



©Center for Law and Education, 2005yreed 2009

design of strategies n meetng those neés.

b. The actvitiesare well focused onhe bpic aeasidenified urder
“knowledge and skis” in staff qualficaions, C.2 above.

C. Thereis cross-training of “regular” and “special” personnd —

i. Training of “regular” teachers on poviding dfective instruction
to students with particular need in their classpoms;

ii. Training of “special” personnd on subject-matter depth and
effective teahing methods (induding authentic pedagogy).

Scheluling and gructure (sufficient time built into the school day andthe and the
year to afford teachers adequate opportunity for staf development) and its
relationship to varioustypesof staff development — including:

Common planning time;

Relea® time;

Teacker learningnetworks;

Staff development personnel (including mader teachers);
Co-teaching;

Other leaning opportunities foar staff.

o0 o

-13-
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IV. Individual Attention

(Regponds to the keyqueston: “W hatabou my child’s patticular needsn leamning it?”)

Every child haghe right b the indivdual attenton needed toully achieve the sharedelarning
goals, includng effedve methods foaddressing thehild’s patticular learning needs and
timely and dective interveation wheneverhte child isexperienang difficulty in masteng any of
thelearning gaals.

In our school, this right includes te following elements:

A. There ae dfective gystemsin placeto hep individual students who may experience
difficulty in achieving the shared learning gods -- including:

1.

Informal, immediate, and efective interventionsby teachers whenever any sudent
is having difficulty mastering aparticular learning god/standard — including:

a. Timely identification of the student and of the nature of the difficulty —
with asufficient particularity to provide the basis for effective intervention;

b. Effective training for teactersin how to identify and addresssuchneeds —
eg., immediately in the classpom or after class.

Systems for providing more intensve, ongoing assistance b anystudentwho has
not been achieving the learning gods — including an effective process whereby the
student’'s teacher(s), the student’s parent(s), and the student together identify:

a. Whataddtional instuctional assistance,supportive €rvices or program
modific ations the school will provide to better enable the student to
achieve those gals;

b. Whatthe paenf(s) can doto beter help their child to acheve hese
C. Additiond resources within the community that may beable to assist the
student.

Systems for addressng learningneeds of stidents with limited English
proficiency — in relation o overcoming language bariers to their mastery of the
learning gods for al students — including boh:

a. Effective programs to enable the student to become fully proficient in
English; and
b. Effecive methods of communication while the sudenthaslimited

English proficiency which ensure that:
i. The school staff can understand the student;
ii. The sudent canunderstand the instruction in all suljectareas.

Systems for addressing learning needs of students with disabilities — including
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effective design of each component of such system around he god of overcoming
the barriers which such disabilities may poseto their mastery of the learning goals
for all students, including the methods for:

a.

Identification and assessment — of students who need secial education or
specialized ingtruction and related (developmental, suppotive or
supplemental) services in order to master the shared learning goas, and of
the spedéfic nature of those neds;

Development of individualized education programs —which adequately
addressthe barierstheir disabilitiesmay poseto magery of thoseshared
leaning goak, and which ae notbasd onexplicit or implicit lowered
expectatons of the sudent’s ability to acheve those gals;

i. An exception is made for adgting different goals orly in those
few ingtances when athorough,valid evaluation, conduded by
personnelfully quaified b make sich determinatons for children
with the particular disabilities involved, has conclusively
determined that the child is not capable, even with the full
provision of special education, related services, and
accommodations, o fully achieving thoselearning goals, in
which case theindividudized education program shall be
designedto enable the child to acheve those gals to the geaest
extentpossble;

Placement in the least restrictie environment with age-gopropriate peers
withoutdisabilities — including aurricular mainstreaming, within the
regular curriculum, so that the student with adisability has effective
access to the full curriculum of the school and to the full range of
knowledge and skills in the shared learning goals, and so that students
with disahlities arenot placedin alow track of regular curiculum where
the challenging learning goals are not aseffectively or intensively taught;

Resdution of dispues corerningidertification, evaluation, programs,
placement, and provision of services — made congstent with the standards
abowe.

Systems for addressng the needs of Rerkins-dentified “spedal populations”
(individuals with disabilties,those fom ecanomically disadwantaged families,
those preparing for fields where their gender is underrepresented, single parents
and shgle pregnantwomen,displaced homemakers, and ndividuals with other
barriersto educational aclievement, including those with limited English
proficiency):

a.

Ensuring equal accessand protection against discrimination on the basis
of special population status;

Asdstance in meeting or exceeding proficient levels of the learning goals
for al students and in preparing for further education and for high-skill,
high-wage careers

Annual review of programs andof performance o special populations,
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and identification and adoption of strategies to oveacome bariers resulting
in lower rates of access in lower rates of success in the programs for
membersof special populations.

6. All such systems for providing individual assistance to al of the students
identified aboveare effective in terms of being:

a.

Effectively desgned, based on research aboutwhat works in enabling the
students dfected to achieve at high levels and overcome barriers to
achieving the sharedearninggoals for all students;

Fully andeffectively implemented, with sufficient resources to carry out
the program design; and

Regularly and efectvely evaluated,with redesgn of those elements that
are revealed to be less than fully effective.

i. Thes evaluationsare conduded with the involvement of
teachers, parents, students, and those with expertise in the design,
implementation, and evaluation of suchprograms.

ii. These evaluations include both performance-based data that is
drawn from multiple measures and is valid and reliable for the
popuktion of students whose outcomes are being reviewed and
programmatic evaluation of the qudity andimplementation of
program elements.

Thereis full and equd access to dl aspects of the school and its educationd programs, and
the £hod isfreeof all disaimination on the bass of raceor naional origin, income,
disability, limited English pioficiency,gencer, family status, or prior achievenent (See
11.D.4 for specific provisionson ensuring equd and dfective access to dl curriculum

specializations.)

The sdool providesindividual attertion to the needs o everychild — sothat each child is
constantly challenged and supported to master authentic learning taks o increasing depth
and complexity — includng those who have ateadymetlearninggoals andstandards.

The <hool values and tapsthe culture and diversity of each of members as assets — bot:

1. In theteaching and learning ofthat individud — and which should beevident in:
a. curriculum —see Il.;
b. ingtruction — ncluding instructiond methods approaches to gaff selection
and qualific ations, and stdf development — see I11.;
C. assesanent — in assesanent methods which enable each student to
demongrate fully what s’lhe knows and can do — e IV; and
d. individual assistance ad atenton — see A. and B abow;
2. Asan ase and kamning opportunity for the £hod asawhole.
a. The schml is caeful to avoid practces which squander those asset—

such as grouping ptactices which turn adiverse student body into anon-
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diversesetof smaller unts, sub-schools, or fracks.

Time, and time-related resources (daffing), are available and deployed in away that is
sufficientto meetthe need®f all students (assetoutin this section) for individual
attention — ncluding:

1. Teacher-student ratios sufficient for the needed individud attention within the
classroom;
2. Adequecy of other staffing resources for meeting auch nesds within the school

(counsdors, spedalized instructional staff,others);

3. Schedulng within the shod daythattakesinto accounthe needd provide hat
individud attention.

The school functions & acaring, inclusive, ard effective learning community — that:

1. Addresses each individual’'s learning needs as aove (A and B), and continually
reflects on and evaluates whether those needs ae being successully addressed, in
relation to the sharedearninggoals;

2. Regeds ard valueseach member o the sdool community as a individual --
his/her views and perspective, needs for both community and individual growth
and piivacy, contributions and vdues —

a. In the quality and nature of interactons;

b. In prokection of, and oportunitiesfor acive execiseof rights of free
expression (belief, speech, press, petition, association, and freedom from
retaliation);

C. In resolutbn of conflicts;

3. Establishes and dfectively uses compatible systems of order, management, and

creation of asafe and scure environment — including:

a. fair and nondiscriminatory disciplinary system;
b. freedomfrom hamssmentand abuse;
4. Provides highquality counseing sewices:
a. For assisting sudents and families concerning (i) choices within the

school, (ii) post-school educational and career opportunities, and (iii)
otherneeddor coursding and advie;

b. Thatmaintain the highest professiond standardsfor qudity and
confidentiality;

5. Respects and atendsto the range of human needs of individuds as inhabitants of
the school (related to, butextending beyond learning needs) — including:
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a. Safe, healthful, and pleasant of pysical facilities;

b. Access ¢ the sie ard to all facilities within it (instructional, bathrooms,
social ard reaedional);

C. Staff capacity to addressstudents’ physical and emotional needs that arise
in the course of the school day (both regular stef and specialized health
staff);

d. Fadlities, programs, and aupplies for variousphydcal needs, including:

i. Food;
ii. Recreation;

iii. Bathrooms andsanitry facilities;

Extra-curricular and interest-based learning ectivities that enrich orgo beyond he
areas taught in the regular curriculum.

(The aeaion of a sdhoolwide leaning community is further addresed in VII,

from the vanage pont of govemance and pamership, and s also woven
throughout the rest of the school vision.)
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V. Assessment, and Its Uses for Improvement

(Regponds to the keyqueston: “Is my child leaning it?”)

Every child has the right to regular, ongoing, accuate assessnen of theexen of thechild’s
mastay of the learning godls, that: usesmutiple mehaodsfor allowing studentsto fully
demandrate what they know and can do; is an integal part of the classroomingruction; is
shared with thetsdent, hidier parents, and approate schooktaff; and is used tamprove th
instrucion and achievememf the chidl.

D

In our school, this right includes he following elements:

A. Classroombased assessment. Authenic asessmentof studentpeformance s an integral
patt of the chssroom instuction itsdf, ratherthan sonething thathappensafter
instruction:

1. The instructional processitsdf involves dudents in producing authentic work in
which they (a) createknowledge through (b) disciplined inquiry to (c) addess
real-world matters — as away of both developing, usng, and danondrating the
knowledge and skiisin the £hod’s leaning goak. Thisincludesdayto-day
classpom work, significart within-class projec, and homework assgnmernts.

2. The student work — both while being produced and when completed — is
evaluated and discussed by both the teachers and the students themselves in terms
of those authentic qudities, and improvements in the qudity of thework flow
from that experience and evaluation.

B. Overall standards for assesaments — applicable to both classoom-based assessments
(above) and large-s@le ssessnents (bdow):

1. In developing and usng assessments, the school first spells outfor itself each of
the inferences that will be drawn from the assesment and from its uisefor a
particular purposeand hen exannesthe evidence hatsupports ead inference,
aswell asanyevidence hatmay chalenge hatinference. (Thisisthe geneal
starting pointfor examnining valid andreliable uesof asesaments, and ncludes
the pantsthatfollow, which ae :asme ofthe nostcommon inferencesabou an
assesanent that need to be examined.)

2. The assesgnents ae avalid and reliable measure of the extent to which students
have mastered the skills and knowledge articulated in the school’s learning goals
and in the stte’s sandards.

3. W here a cut-off score or other method is used to determine whether a student is
“proficient” or has reached any other discrete level in the assessment scheme
(such as “advanced mastery”), the assessments provide avalid and reliable method
of determining which students have and have not achieved that level.

4, Multiple measures — The assesaments provide arange of ways for students to
demondrate proficiency, so that inferences drawn aoutthe students’ levels of
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proficiency ae asvalid andreliable e possble.

5. The asessments provide useful information concerning aeas of strength and
weakness, in terms of the expected ills and knowledge in order to hdp guide
instruction, individual attention, and school improvement.

6. The asesgnents are desgned and usedi ways hatstimulate, ratherthan
discaurage,innovative ways of tachng and learningby teackersand students.

7. The asessment program itself is having any other podtive effects on the school
and o sudents and eadersthatwere intended,and s not having unintended
negative cansequences.

8. The use of the assessnents is valid and reliable (under each of the stamlards in 1-7
above) for all identifiable populations — ncluding students with limited English
proficiency, students with disabilities, different racial/ethnic groups different
socioeconomic groups, ard gender.

a. There is separate examination, for eat such ppulation, of the evidence
to support each of the inferences being made in using the assesaments (in
relation to 1-7 above).

b. Students are provided with accommodaionsand alaptationsin the
assessment and assessment process that will ensure the validity and
reliability of the assesanent results by allowing them to best demonstrate
their proficiency n the relevantskills and knowledge.

i. Students with limited Englsh proficiency are assessed in the
language that will allow them to best demondrate those skills and
knowledge.

ii. Students with disabilities are provided with any modification,
accommodaions or adaptationsthat are needed to overcome the
barriersthat their disaklities nay pose b demonstrating those
skillsand knowledge.

C. Additional standards for large-scale assesment of dudents — In addition to meeting the
standards in B.:

1. All students ae included in the assessament process-- including those with
disabilities thosewith limited English pioficiency,and hosewho have notbeen
promoted with their age cohort.

2. Assessment results can vdidly bereported by sudent subgroup (ace, sex,
disability, limited-English proficiency, povety) in order to deermine whether the
schoolis beng equdly successful in enabling dl students to atain the standards
setfor all students.

3. Any charges made in the assessments from oneyea to the next do notundemine

the ablity to make vald conparisons arossyeas, if such conparsons ae akey
part of the assessment, improvement, and accountability system.
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4. To the greatest extent possble, the assesaments are authentic (calling on students
to construct knowledge through disciplined inquiry to addressred-world matters)
and peformance based.

Sharing of assesanent results

1. Parents, teaders, and stidents recave:

a. Full, accurate, and undestandable information eéoutthe nature and
purposeof all asessmentsin adwance oftheir use

b. Regular, timely, specific information about:
i. The deree to which their schoolis enabling children to reach the

school' s learning gods and date standards, including dda about
the proportion of al students who have demonstrated proficiency,

which:

()] Includes information on the numbers of students who did
not paticipate in the assessment, including those who
have droppd ou or been &ft behind in a diferentgrade;

{ID)] Is broken down into relevant student population groups;

ii. Specfic information abou the exentto which their own children
are masering those karninggoals andstandards:

0] From both ongoing, clasgoom-based teecher assesaments
of the child and the child’s participation in large-scale
assessents;

() Broken down sothey can understand specific
accomplishments and ecific standads or areas needing
more attention;

iii. Comparative dat regading otherschodsin the dietrict and sate;

iv. Additional data and information about the school that is useful in
undestanding the assessment results or their implicationsfor
improving the schml, including assessient of the schal’s
componets in relation to the elements of its local vision;

C. Assistance that is effective in enabling them to undestand and &at on the
data.
2. Teachers aso receive effective assistance in designing, sharing the results of, and

using their own, performance-based assesaments for classoom use that:
i. M eet the criteria above and

ii. Are part of the instructional process —that is, stidents learn
through being asked, and assistedto create neaningful work
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produds and peformances that are assessed, and the assessment
in turn isused by the studentsin improving their work.

E. Asessnmentreaults are used asntended-—

1. By teaclers,parents and students to improve the learningof individual students —
including concete plansfor providing the individual assistance neded foreach
student to mager the shared learring goals far all students, consisten with IlI;

2. By teachers and their supervisors to improve overall classoom instruction in
relation to the shared learning goals for all students;

3. By the entire school community to design and implement improvements in the
educational program of the school. The school revises the elements of the school.

a. The school uses the results to determine where it is, in relationship to its
goal of emabling all students to achieve the learninggoals for all students.

i. In deemining the proporiton of students who have deronstrated
proficiency, the school takes into accountall students who have
not denonstrated profciency,including thosewho have been
retained in grade, droppedl out or otherwise notparticipated in the
assessents.

b. The school community also assesses how well its various components
matchthe elements o this vision (in I. through VII.).

C. The shool community devdopsa plan for how it will close the ggpsin b.
(between tsvision of the £hod and he curentrealty) in a manner that
will be sufficient to dose the gap in a( between the current levels of
achievement and the god of all students meeting the shared learning
goals).

d. The planisreviseduntil it all components o the sdhool community are
sdisfied hatthe pln hagshe ekments thatwill reault in closing the gap
for al students and enabling them to achieve the shared learning gods for
all students.
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VI. Important Decisions About Students

(Regpondsto the keyqueston: “How are importantdeckions made aboutny child?”)

Every child has the right to vdid, reliable, and fair decisions concerning program gdacerert,
promotion, graduation and béer actions lhat may affecthe child’s access to ptschool opibns
(employment, college admisss, financal aid), including valid us of assessmeitformation
consistentwith secton V. and full and adequatgportunity 6 learning any sks and
knowledge being asssed, consisnt with sedbns I-IV.

In our school, this right includes e following elements:

A.

Thesestandads and proceses apply to all such decisions, whetherbasd onteds or other
formal asesaments spedfically adoged for purposes of making such cecisions, teader
evaluation of student work (for example, through cumulative report-card grades teader-
genented £gs, and evalaton of studentprojects, portfolios,and peformances, or other
factors.

Overdl stardard — Generdly — The validity of each of the inferences being made from the
information being used about the student and inferences about how the decisions will
benefit and advance the educational interestsof the student is demonstrated by carefully
examining the evidence suypporting the inference, and any evidence that doesnot support
it.

The «iteria selected as the basis for making such decisionsare avalid basis for making
those decisions.

1. If such decisionsare to bebased on he presence or absence of certain kills and
knowledge the validity of the reasonsfor basing the decision on he presence or
abserce d those skils — for examle, the judgment that students without those
skillsand knowledge ae notready fof will notsuceed n the nextgrade even
with additional help), will not benefit from a séective program, will benefit more
(in relation t mastery of the standards and learning goas) by placement in a
patticular program, oris/ isnot adequagly prepaed for whatthey will faceafter
graduation — has bea justified by a caretil review of the evidence for hose
judgmernts.

The methodsfor determining whether the student has met those valid criteria — including
any assesanent of the students’ skills and knowledge — are valid and reliable for all
students:

1. In tems of the elements of validity and reliability se outin V.B.:

a. The methods use provide vald andreliable measire of the idenified
skills and knowledge (V.B.2)

b. The at-off scores or other decision-making methodsvalidly determine

which sudents meet the criteria and which do not(those who ae/are not
ready, will/will notsucceed in aparticular program, etc.). (V.B.3)
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C. Multiple measures provide arange of ways to demondrate and assess the
same knowledge and skills — relationship to validity and reliability .
(V.B.4) — including authentic methodsof demondrating that knowledge
and skills (V.A and V.C.4).

d. The measures provide avalid and reliable means of determining the
presence or absence of the criteria (skills and knowledge) for all
identifiable popuktion groups including with any acommodaions
needed to enable certain gudents to demondrate their knowledge and

skills. (V.B.8)
2. The methodsof assessment are adequde in these terms after taking into account
that:
a. The hghe the stakes for individuds, the less theroom for error and the
highe the degree of validity andreliability that is required; and
b. At the same time, the standard measure of error for any asessment
becomes much greater for the results of individuals than for aggregate
resuts.
E. All students are provided full and adequae oppotunity to learn the skills and knowledge

being asssesal for those dedsions —including promotion and graduation — which are
premised on the assumption that the school has taught those knowledge and skills.

1. Such opportunity is defined in relation to the elements of quality — and their
presence or absence for the particular students being judged — se out in this
vision, including the criteria far deternining whether:

a. The airriculum adequately addessed the requisite skills and knowledge
(seell);
b. The ingtruction was adequae to enable students to master those skills and

knowledge (se IlI);

C. The individual attention needed to do so, including assstance for students
having difficulty, wasprovided (seelV);

d. Students, parents, and teachers have been receiving ongong, valid
assessnent information about the stuent’s knowledge and skills (see V.

2. As with other aspects of validity, the validity of the premise that the students have
been provided adequate opportunity to learn is examined not only in temrms dof all
students butin terms of each identifiable student popuktion.

F. The decidon about eachstudent advances hat student’s edwational interess.
1. Decisionsdesigned to degermine the most appropriate placement for a student
result in placements which fully enale the students to meet the shared learning

gods for al students. (Seell.D.4 on acess to curriculum specializationsand
IV .A. on placement in programs to meet particular needs.)
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2. Decisionswhich deny astudent promotion, gradudion, or access to other levels of
education or other benefits based upon alack of requisite knowledge and skills
advance that student’s educational intereststhrough:

a. Placement in aprogram which results in acquisition of that knowledge
and skills;
b. Extra resourcesto meetthe gudents needsxpeditously in acquring that

knowledge ard skills.
3. The evidence that these bendits are actualy ocaurring is carefully examined.

G. The implementation of the asesamentand decsion-making schene is carefully monitored
to determne whether eny expected positive consequences o the sheme itselfare
occurring, and whether unanticipated negative consequences are occurring.

1. For example, if the decision to link assessments to graduaion or promotion
requirements was premised on expectations that teatiers would focus more
effecively on teading the requisite knovledge and skis to the sudents mostat
risk of not graduating or being promoted, and that students would be more
regponsive o such eading, isthatwhatoccured? Q have eaherslowered he
qudity of education for these students by teaching to the test rather than teaching
the broader undelying «ills and knowledgein the learning goas/standards and
by devoing less attention to the students deemed to have the worst chance of
passng; and have rare students dropped ou becaus oftheir percepion thatthey
will beunable o pass?

H. Authenicity — and réationship to autienic instuction and b validity, abo\e.
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VII. Governance, Involvement, Partnership -- Defining the “We”

[Respondsto the key quesion: “What is my role in making dl this hgppen (and in geting
an efectve reponsewhen t is not)?”]

Every family — ach child and hiher parents- has a right to:

1.

Full participation as pamers in schootlecisionmaking which affestthe
provision ofhigh-quality educationd the child undeSections 4V,
including boh school-wide @Enning and indivdual decisbn-making.

The informaion, training, and assigance reecd for full and informed
participation under #1, and for underganding relevant laws and pdicies
this bill of rights and how it is implaented in theischool, proceses for
participation, the schod programs and praaties, school oebme data,
and their own child’s achievenert.

Effedive neansof redress whenever any o the rights in this Bill of Rghts
are not beingdlly implemergd.

Provision of al rights unde this Bill of Rights fee from all dscrimination
onthebasisof race a national origin, income, disahility, limited English
proficiency, gender, région, sexuabrientation, family stats, or prior
achievenert.

In our school, this right includes he following elements:

A. The sdool functions as a effedive sdoolwide leaning community, in terms of:

1.

Goals — The atire school community shares and acts upon @mmon learning
goals for al children -- see I.A.

Schoolstructure — It organizes al elements of the school around he achievement
of those karninggoals.

a. [Content of the elements (including the kind of authentic ingtruction
necessary to achieve thelearning gods do © and the other actions
necessary to support that instruction) -- see I1.-V1.]

b. [Organizational structure of the school for achieving results -- see VII.B .]

Resources -- The school marshals and organizes dl needed and available

resources aound thoselearning goals (1.) and the program elements necessary to

achieve them (2.), including:

a. Resourcesfrom the Stae and district (including allocaion of fedeal
funds);

-26-



©Center for Law and Education, 2005yreed 2009

b. School-based budgeting of resources received -- in relation to elements
abow;
C. School-initiated development of additional resaurces:

i. School-initiated efforts o secure ther funds;

ii. Schooldevelopment and deployment of non-monetary and
in-kind resources within the community.

Development and implementation of schal plan —It develops andimplements a
plan hatde<ribesin detil how each ofthe gecific dements of educaional
qudity in this Bill of Rights (in Sedionsl|-VI) will beimplemented, including
how the resources (under paragraph 3) will be used for those purposes. (How this
plan is developed is described under B. and D.2.a. below.)

Continuous improvement-- It isengagedn ongoing and efective dialogue,
reflection, evaluation, and improvement of practice toward achievement of the
learning goals and of the plan in paragraph 4.

Shaed decision-making dructures create real partnership anong dl members of the
school community — teaders, administrators, other staff, parents, students (and dher
community members) —in terms of:

1.

Composdtion — ncluding:
a. Balance —sufficient numbersto provide a crtical mass;
b. Sekction of representatives —

i. By their constituency;
ii. Of their constituency, in terms of representng the ange;

C. Realopportunities for all membersof the sch@l community, not just
sekected represdatives,to play significart roles;

Scopeof authority — in design, implementation, evaluation, and improvement of
the educational program;

Processesdr appealing decisions.

All members of the community haveeffective access to theinformation, training, and
asgstance needed to be active members of the learning community and participate in
decision-making structures. This includes:

1.

Effective dissemination of written information — ncluding laws; state, local, and
school policies information on schob programs and pactces resaich
information on good pradice;schod dat (and conparative data from other
schools and districts); individud child information and dda; processes for
participating in, and appealing, decisions;
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2. Training — in how to understand and use such information and how to participate
effectively;

3. Access o the schal, staff, and classpoms;

4, Other assistance in undestanding and paticipating;

5. Effective stepsto ensure that the information and oppotunities for participation

are accesble 1 and undersbod by those with limited literacy, limited English
proficiency, or disalilities;

6. Ongoing communication — a&ross and within peer groups(including
communication between representativesand ther constituency);

7. Effective use of exernal sipport organizations.
D. Parent involvement is defined through a parent involvement policy that:
1. Is jointly developed with and agreed upon by the parents of the school;
2. Spells out:
a. The details d how the £hod will involve the paents of the <£hod, in an

organized, ongong, and timely way, in the planning, review, and
improvement of programs, congstent with the shared decision-making
structures inB., including the details d:

i How the educational plan(s) for the school in A.4 (which spells
out how the school will provide each of the elements of high-
qudity eduation in 1.-V1.) will bejointly devdoped with the
parents o the school;

ii. How the parents will beinvolved in the planning, review, and
improvement of the school parental involvement palicy.

b. The details d how parents will be involved in decisions concerning their
own children’ education, including decisions under section V1.

C. The details fa how the information, training, and oherassistance neded
for effecive paticipation (in C.) will take phce

d. Other opportunities for parents to be involved in the education of their
children and the improvement of the school, including what the school
will do,what the parents can do,and howthey will communicate for
purposes o enabling their children to achieve the shared learning goals
for all studernts;

3. Is effectively disseminated to and undersbod by all schl staff and parents
including parentswith limited literacy limited English groficiency, or disalilities.

E. Secondary school student involvement is defined through a student involvement policy in
a manner similar to that for parents under D.
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Problemsin the implementation of this Bill of Rights and réated pdiciesare idenified
and remedied fully and in atimely manner.

1.

As patrt of its coninuous improvenentproces (see A.5), there ae dfective,
ongoig, patticipatory methodsfor determining the extent of implementation and
addressng any problems.

Students, parents, educators, and oher members of the school community have
full access to timely andeffective procedures for raising and fully remedying any
lack of implementation of any of the policies, including full information and
assistance needed to undestand and dfectively use the procedures, free from any
reprisals for doing 0.

The povisionsfor identifying and resolving implementation problems shal be
jointly devdoped with paents and (in aseconday school) students through the
processes established in D and E.

All elements of te right to high-quality education, as ®tforth under this Bill of Rights,
are provided freefrom anydisaimination on the bass of raceor naional origin, income,
disablity, limited English proficiency, gender, religion, sexuwal orientation, family status,
or prior achievement.

1.

The paticipatory processes described in F.for identifying and remedying
problems in implementation of this Bill of Rights and related policies ae used to
ensure this non-discrimination.

Through thosepatticipatory proceses, anypolicy or practcethatcreaes
disparities on the basis of the categories in G. is identified on aregular basis; the
spedfic rationale for it, and the facts sipporting or countering that rationale ae
carefully gathered and aubjected to careful and citical anaysis; and if the
necessity for the policy or practice in its particular form is notdemondrated, the
policy or practice is changed. [(Seealso secific application of this kind of
ddiberative approach in II.D.4.c (admissionscriteria for certain curricula and
programs); IV.A.5.c (addressing bariers resulting in lower rates of access and
success for Pekins-related special popuktions); and VI (overall criteria and
processes for making important decisions aout individual students).]
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